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Introduction
The Irish Universities Association (IUA), in partnership with Disability Access Route to Education (DARE)-participating higher education institutions, practitioners and national stakeholders, is currently undertaking a national review of DARE.
The NDA has prepared the following submission in response to the Public Consultation Survey, for submission through the online survey portal. 
The Disability Access Route to Education (DARE) is an alternative admissions scheme that allows students whose disability has negatively affected their second-level education to be considered for reduced-points entry to higher education institutions in Ireland. DARE has been a national admissions scheme since 2009.
The DARE Review is examining how the scheme works, who it reaches, and what reforms may be needed for a revised scheme from 2028.
Section 1: Consent and About You
This section helps us understand who is responding. You do not need to identify yourself by name.
Question 1 Single choice ★ Required
Do you consent to your anonymised responses being used as evidence in the DARE Review 2025 to 2027 and in any published outputs of the review?
○ Yes — I consent to my anonymised responses being used as evidence in the DARE Review
Question 2 Single choice ★ Required
Which of the following best describes your relationship to DARE?
elect one:
○ Other
Question 3 Single choice ★ Required
How would you describe your familiarity with the DARE scheme?
Select one:
○ Very familiar — I have direct personal or professional experience of DARE
○ Fairly familiar — I know how DARE works and have some experience with it
○ Somewhat familiar — I have a general understanding but limited direct experience
○ Not very familiar — I know it exists but have limited knowledge of how it works
Question 4 Single choice
What province are you based in? Helps us understand geographic representativeness.
N/A – national agency
Question 5 Single choice
If you work in a second-level school, what type of school is it?
Leave blank if this does not apply to you.

Section 2: Your Experience of DARE
This section asks about your direct experience of DARE, whether as someone who applied, supported an application, or worked with the scheme professionally. If you have no direct experience of DARE, you may skip to Section 3.
Question 6 Single choice ★ Required
What is your direct experience with DARE?
○ I have no direct experience of DARE
Section 3: Eligibility and Documentation
This section asks about the eligibility criteria for DARE, who qualifies, what evidence is required, and whether the current requirements are fair and workable.
Question 7 Rating scale 1–5 ★ Required
To what extent do you feel that DARE's current eligibility criteria are fair to all students with disabilities?
Very unfair ◄——— Scale 1–5 ———► Very fair
(1 is the lowest, 5 is the highest)
NDA response: 3
Question 8: Are there any disability types, conditions, or student circumstances that you believe are currently excluded from DARE but should be included? Be as specific as you can. You can describe a situation without naming a specific diagnosis.

Types of disability
We observe that intellectual disability is not on the list of disability types. Intellectual impairments are part of the definition of disability in the Disability Act 2005 and the UN Convention on the Rights of Persons with Disabilities (UNCRPD). People with intellectual disabilities are a priority in the National Access Plan: A Strategic Action Plan for Equity of Access, Participation and Success in Higher Education 2022-2028, and in the Programme for Access to Higher Education (PATH), Strand 4. To ensure full inclusion and align with legislation, and to support integration with the NAP and PATH, we suggest reviewing the list of disability types in this respect.
Further, we draw attention to the shift in education from a focus on diagnosis / medical model towards a needs-based framing for supporting disabled students (while noting that professional diagnosis is still required to access some educational supports). For example, the Department of Education and Youth has indicated its intention, in the Disability (Amendment) Bill 2025, to shift the focus for Assessments of Need away from diagnostic assessments, in favour of a more needs-based approach. 
Similarly, the State Examinations Commission’s (SEC) Reasonable Accommodations at the 2026 Certification Examinations guidance identified four grounds as follows: (1) Learning Difficulty (2) Hearing Difficulty (3) Visual Difficulty (4) Physical Difficulty (understood to include medical, sensory, mental health and behavioural difficulties as well as physical difficulties). SEC’s guidance states that this approach “brings RACE into line with the overall needs-based approach to the provision of support… advocated by the National Council for Special Education (NCSE) in 2014. There is no longer a need for the school or candidate to provide cognitive ability scores or to otherwise confirm that a candidate has a specific learning difficulty in order to be eligible for RACE. Eligibility should be assessed based on level of need, without a requirement for a diagnosis of a specific condition.”
By contrast, DARE requires both diagnosis and evidence of impact on educational outcomes. Noting the move to a needs-based approach in the sector, we suggest reflecting on how that might be realised in the DARE scheme. With SEC RACE also under review, there might be opportunities for alignment of approach to minimise risk of confusion and simplify or streamline processes. 
Guidance on disability language and terminology
The NDA will soon publish its updated advice paper on disability language and terminology. While acknowledging that there is no universal consensus on terminology, it makes recommendations that might be relevant to DARE, including:
· Use of identity-first language (e.g. disabled student), while advising flexibility in line with individual preferences.
· Use of the term ‘Deaf’ (uppercase ‘D’) when referring to those who are Deaf or hard-of-hearing who identify culturally and linguistically as part of the Deaf community and use Irish Sign Language as their first or preferred language. Use of a lower case ‘d’ to refer to those who do not identify as a member of the Deaf community. The convention is to use d/Deaf when referring to both groups.
· Describing a person’s disability in terms of a ‘disorder’ has negative connotations and should be avoided, where possible. E.g., Autism Spectrum Disorder (ASD), while a recognised medical diagnosis, should not be used outside medical settings to refer to an autistic person/group. Consideration should be given to asking someone if they are autistic.
· ‘Blind or partially sighted’ is recommended instead of ‘blind or vision impaired’ as the term ‘vision impaired’ can refer to someone with no vision or some vision.
Medical language should only be used in a relevant, necessary (i.e. healthcare) setting. We understand that it will be used in medical reports but it may be appropriate to consider alternatives in DARE guidance and resources.

Question 9 Rating scale 1–5
How reasonable do you consider the documentation requirements for DARE?
Very unreasonable or burdensome ◄——— Scale 1–5 ———► Very reasonable and proportionate
(1 is the lowest, 5 is the highest)
NDA response: 2

Question 10 Multiple choice
Which of the following, if any, have you experienced or witnessed when obtaining required DARE documentation? N/A – insufficient direct experience
Select all that apply:
☐ The cost of a professional assessment or report
☐ Long waiting lists for assessments in the public sector
☐ Difficulty finding an assessor who covers the relevant disability type
☐ Documentation requirements that the school or family could not meet
☐ Outdated or age-restricted assessments that no longer qualify
☐ No difficulties experienced
☐ Other
Question 11: We want to make DARE easier to navigate for students. What evidence of educational disadvantage due to disability do you think would be easy for students to provide?
For example: school records, GP letters, SEC reasonable accommodation records, or other evidence. No wrong answers — all suggestions are welcome.
The NDA understands the requirement to demonstrate evidence of educational disadvantage meets a key policy objective of the DARE scheme. However, we welcome the opportunity to reflect on the type of documentation that might be appropriate to support an eligibility determination – with a view to considering whether the current model creates undue barriers for some students with additional needs. 
In particular, we suggest that the current requirement for an Educational Impact Statement (EIS) only, provided by a student’s school, may present challenges in relation to the following:
· Students schooled at home, and those currently outside formal education settings for a variety of reasons (of whom a disproportionate number may have a disability). While we note the DARE guidance that in such cases a student should get an EIS from their most recent school, this may not be feasible or applicable in all cases. 
· In addition to an EIS from a school, there could potentially be a range of other sources that could provide relevant information on the educational impact of a student’s disability and/or help to present a more complete picture of a student’s experience. This might include, where applicable, an Assessment of Need service statement, SEC reasonable accommodation records, support provided by SNAs, reports from NEPS, from the new NCSE Education Therapy Service, from multidisciplinary Children’s Disability Network Teams, from Child and Adolescent Mental Health Services, or from primary care professionals. We note, for example, that the SEC RACE guidance makes clear provision for the role of NEPS, and how they might support RACE applications.
A more flexible approach that accepts submissions from a range of sources / stakeholders might give a more complete picture while also increasing accessibility of the scheme by providing more choice. 
There is also an issue, repeatedly highlighted by disabled people, where they are frequently asked to ‘prove’ their disability in different settings when it is a lifelong disability that is not going to resolve. Young people with a disability, if eligible based on having a disability and satisfying a means test, can get Disability Allowance from age 16. Therefore, consideration should be given to taking evidence of receiving Disability Allowance as evidence of having a disability. 
Further, we suggest that the guidance provided to schools in completing the EIS (or other relevant professionals, should the requirements change) could emphasise a person-centred and systemic understanding of how disability might impact educational outcomes. Underpinned by Universal Design principles (elaborated on below), this would involve a holistic analysis of the student’s journey through education and explore the impact of a range of inter-connected supports and barriers (e.g. technological (including Assistive Technology) supports and gaps; inclusive curriculum design; availability of accessible transport, digital and online spaces, etc.). 
Finally, we suggest that meaningful consultation with people with lived experience, and their families, should underpin all analysis of this issue. More on this in response to Question 18 below. 
Question 12: Please explain your answer to the previous question or share further thoughts on eligibility and evidence requirements.

Challenges securing a professional diagnosis
In addition to the comments above about the potential to explore a needs-based (rather than diagnosis-led) approach, we draw attention to the wider context currently. There are well-documented delays and long waiting lists for children to obtain a professional disability diagnosis in the public sector – and similar delays also with the statutory Assessment of Need process. 
There are examples of children aging out (turning 18) while still on waiting lists, and a risk that the requirement for evidence of professional diagnosis as stipulated in the DARE guidance may act as a significant barrier to applying. It could also push families to seek a private professional diagnosis at considerable cost – and thereby placing higher income households at an unfair advantage.
We note the 2025 data (DARE and HEAR Impact Report 2025 – elaborated on further below) – which appears to indicate on the one hand that a clear majority of eligible applicants were academically successful within the mainstream CSO system, but on the other hand that there may be under-represented groups that are harder to reach. This might need further exploration, in the context of the current system and the possibility that it may favour higher income households.
Section 4: Process and Communication
This section focuses on how DARE is communicated and administered, from how students first hear about it to how the outcome is explained.
Question 13 Single choice
How did you, your child, or the students you work with first find out about DARE? N/A
Question 14 Rating scale 1–5
How clearly is DARE explained in the information available to students and families? N/A – insufficient direct experience
Very unclear ◄——— Scale 1–5 ———► Very clear

Question 15 Multiple choice
Where, if anywhere, do you think information about DARE could be made more available? N/A – insufficient direct experience
Select all that apply:
☐ Second-level schools — during junior cycle or transition year
☐ Second-level schools — during senior cycle, 5th and 6th year
☐ On the CAO application website and materials
☐ Via social media targeting Leaving Cert students
☐ At HEI open days and information events
☐ Through healthcare providers such as GPs, psychologists, or OTs
☐ Through disability organisations and advocacy groups
☐ In dedicated parent or guardian information resources
☐ Other
Question 16 Rating scale 1–5
How timely is information about DARE? Do students find out early enough to prepare their application? N/A – insufficient direct experience
Far too late ◄——— Scale 1–5 ———► Well in advance
(1 is the lowest, 5 is the highest)
Question 17 Single choice
In your view, does the DARE application process place an unreasonable administrative burden on students and families?
Select one:
○ Yes — significantly
○ Yes — somewhat
○ No — the burden is reasonable given the purpose of the scheme
○ I do not have a strong view
Question 18: What single change to how DARE is communicated or administered would make the biggest difference?
Universal Design
The NDA suggests that it could be helpful to review how DARE is communicated and administered through a Universal Design (UD) lens. UD is an approach to designing services, environments and products so that they can be accessed, understood and used by people of all ages with diverse needs, communication and sensory processing styles, cultural backgrounds and disabilities. It would involve a whole-system approach, reviewing the entire journey of engagement with DARE for students, parents and teachers to reveal and address barriers. 
Some issues to consider in such a review might be:
· The accessibility of information, including on digital platforms – and noting that disabled people (students and caregivers, but also teachers and medical professionals) often face an information and digital accessibility gap relative to their peers. We have elaborated under Question 33 on statutory obligations on ensuring accessibility of information and services. 
· Ensuring provision of DARE resources, guidance and application processes in a variety of formats to cater to the needs of users with diverse processing and communication preferences, where needed (e.g. visual, auditory, digital, paper, Easy Read, plain English, Irish Sign Language, subtitles, for example).
· The accessibility of application and eligibility determination timelines, with due consideration for the additional barriers and delays that disabled students with diverse mobility, processing and communication needs might experience at each stage in the process. 
The following NDA resources provide guidance to public bodies to support accessible information provision:
Guidance to Support Non-Speaking and Minimally Speaking People to Access Public Sector Services
Code of Practice on Accessible Information and Services

Co-design and meaningful engagement
Universal Design is rooted in co-design principles – an approach to design that actively involves all stakeholders in the design process to help ensure that the result meets their needs and is usable. Further, Article 4(3) of the UN Convention on the Rights of Persons with Disabilities requires all government departments and statutory agencies to ensure effective participation of disabled people in the creation and implementation of policies that impact their lives.
This is reflected in the National Access Plan: A Strategic Action Plan for Equity of Access, Participation and Success in Higher Education 2022-2028, which commits under Goal 1.4 to “incorporate the voice of priority group students in decision-making on access, participation and student success policies, programmes and initiatives.”
We advise giving consideration to how structured spaces for meaningful engagement with disabled people and their representative organisations (including Disabled Persons’ Organisations) might be created, underpinned by UD (including co-design) principles. This is relevant throughout the consultation, design and rollout of any revisions to DARE – but might also bear consideration in monitoring future implementation.  
The following resources might also provide guidance:
· NDA: Participation Matters Guidelines on Implementing the Obligation to Meaningfully Engage with Disabled People in Public Decision-Making
· Hub n nÓg: Participation Framework: National Framework for Children and Young People’s Participation in Decision-Making
· DPO Network: Blueprint for Co-creation

Question 19 Rating scale 1–5
For school staff: How well supported do you feel by the information and guidance available from CAO, HEIs, and sector bodies in advising students on DARE? N/A
Section 5: Equity and Access
This section asks about whether DARE is equitable, meaning whether it reaches all students who should benefit, and whether some groups face more difficulties than others.
Question 20 Rating scale 1–5 ★ Required
To what extent do you feel DARE is equitably accessible to all students who need it, regardless of background?
Very inequitable ◄——— Scale 1–5 ———► Very equitable
(1 is the lowest, 5 is the highest)
NDA response: 3
Question 21 Multiple choice
In your experience, which groups of students with disabilities face the greatest difficulties accessing DARE? N/A – insufficient direct experience
Select all that apply:
☐ Students from lower socioeconomic backgrounds
☐ Students from rural areas
☐ Students with mental health conditions
☐ Students with non-visible or newly diagnosed disabilities
☐ Students from the Traveller or Roma community
☐ Students from DEIS schools
☐ Students who are first in their family to apply to higher education
☐ Students whose first language is not English or Irish
☐ I do not believe any particular group faces greater difficulties
☐ Other
Question 22: Are there students you have known who may have been eligible for DARE but did not apply? What do you think influenced that decision?
N/A – insufficient direct experience 

Question 23 Single choice
In your view, does stigma associated with disclosing a disability affect whether some students apply for DARE? N/A – insufficient direct experience
Select one:
○ Yes — significantly so
○ Yes — to some extent
○ No — I do not believe stigma is a significant factor
○ I do not know
Question 24 Single choice
Does DARE, as currently designed, reflect a model of disability that you feel is accurate and fair? DARE currently requires evidence that a disability negatively impacted on second-level education, sometimes called a functional impact model. 
Select one:
○ Yes — the current model is appropriate
○ Partly — but it excludes some people who should qualify
○ No — DARE should be redesigned around a different understanding of disability
○ I do not have enough information to answer this
Question 25: What would make DARE a fairer and more equitable scheme for all students with disabilities?
As we have elaborated on elsewhere in this submission, we suggest that the scheme would benefit from a review of the following to ensure fairness and equity: 
· Whether a shift to a needs-based model that focuses on educational impact without the requirement of a professional diagnosis might be feasible. This would align with the UNCPRD and the direction of travel within education (including for the SEC RACE scheme) and may also reduce barriers to access. 
· The accessibility of DARE (in terms of information, resources, the application process and timelines), underpinned by Universal Design principles. 
· Whether the current model risks favouring higher income households and whether more tailored approaches (including additional support and outreach measures) are required to reach those furthest behind or at risk of marginalisation.
· Whether there are opportunities for integration and harmonisation across the educational system to streamline processes, minimise risk of confusion and harmonise requirements for documentation.
In addition, we wish to highlight the fact that the DARE scheme is not available currently to those progressing to higher education from further education and training (FET) courses. We suggest that the impact of this restriction could be explored, noting in particular that many disabled young people might initially progress from post-primary to FET options before advancing to higher education.  

Section 6: DARE Purpose and Fitness for Purpose
This section asks fundamental questions about the purpose and ongoing relevance of DARE. Your views here will feed directly into the review’s reform recommendations.
Question 26 Single choice ★ Required
In your view, is DARE fit for purpose in its current form?
Select one:
○ Yes — fit for purpose in its current form
○ Partially — works well for some students but needs reform
○ No — requires significant reform
○ No — should be replaced with a different mechanism entirely
○ Unsure
Question 27 Single choice ★ Required
How appropriate do you consider a reduction in the CAO points threshold as a way of addressing the educational impact of disability for students applying to higher education?
Select one:
○ Very appropriate — a points reduction is the right mechanism
○ Partially appropriate — works for some students but not others
○ Not appropriate — a different mechanism would be better
○ Not appropriate — improving second-level supports would be more effective
○ Unsure
Question 28 Single choice ★ Required
DARE currently operates on the assumption that eligible students have experienced educational disadvantage as a result of disability. Do you think this assumption is appropriate?
Select one:
○ Yes — disability generally results in disadvantage for eligible applicants
○ Partially — true for some but not all eligible applicants
○ No — many eligible applicants have not experienced significant disadvantage
○ Unsure
Question 29 Single choice ★ Required
In your view, has the level of disability support available in secondary schools changed since DARE was introduced in 2009, and if so, what does this mean for DARE in its current form?
Select one:
○ Yes — changes in second-level supports mean DARE is no longer needed in its current form
○ Partially — some changes but DARE is still needed for some students
○ No — second-level supports have not changed enough and DARE is still needed
○ Too variable — some schools have excellent supports, others do not
○ Unsure
Section 7: Forward-Looking Recommendations
This final section asks for your views on what a better DARE scheme might look like from 2028. Your recommendations will feed directly into the evaluation process and inform the reform of DARE.
Question 30 Ranking
Please rank the following areas that the review could consider, from what you consider most important (1) to least important (6).
In the online survey, drag to reorder. You may wish to note your preferred order here before completing the survey.
Order from most important (1) to least important (6) by dragging in the online survey:
1. Ensuring DARE reaches the most disadvantaged and underrepresented groups of disabled students
2. Reducing the documentation burden for applicants
3. Aligning DARE with rights-based models of disability, for example the UNCRPD
4. Improving information and communication about DARE to schools and families
5. Making DARE eligibility criteria clearer and more consistent
6. Reviewing how consistency of DARE application assessment is maintained

Question 31: If you could make one change to DARE that would have the greatest impact for students with disabilities, what would it be?
In addition to the suggested changes highlighted above, we acknowledge and welcome the commitment outlined in the DARE and HEAR Impact Report 2025 to conduct an analysis of the disaggregated data on disability representation patterns and year-on-year application trends. We believe that this step will be key to any reform of DARE – in particular, to ensure the scheme is adequate to meet diverse needs. As detailed in the Impact Report, issues to explore include:
· The significant variation across disability types in the eligibility rate of applications received, ranging from 91% eligible for ADD/ADHD and ASD to 64% for Speech & Language Communication Disorder or 65% for Blind/Vision Impaired or ‘Multiple’ Disabilities, and 51% for dual DARE/HEAR applicants.
· The “low application volumes and sustained under-representation” of certain disability types (e.g. Blind/Vision-Impaired, Speech and Language communication Disorder, Physical Disability and Deaf/Hard of Hearing)
· The fact that 67% of those who indicated that they had a disability in the CAO form went on to submit the required supporting documentation for DARE. The report notes that this “suggests that a significant cohort of applicants who identify as having a disability either opt out of the scheme or encounter barriers that prevent completion”.  
· That 78% of offers and 68% of acceptances were made above the points threshold (i.e. reduced points places were not ultimately required), suggesting many applicants with disabilities are academically successful within the mainstream CAO system.
We welcome plans for a deeper analysis of these trends and hope that this analysis might point to adaptations needed – such as (where relevant) more tailored supports and information provision, and the removal of barriers, for certain student cohorts; updated guidance on the application process and eligibility criteria; or additional supports for school staff and parents/caregivers who may be guiding students through the process.
More broadly, we advise that a revised DARE scheme should include commitments to continue and deepen the collection and analysis of disability disaggregated data – linking (where applicable) with: 
· The Second Data Plan for Equity of Access to Higher Education
· The National Equality Data Strategy 2026-31, which promotes data disaggregation, data linking, using a more standardised approach in relation to indicators and targets, and identifying and addressing data gaps.
· The National Human Rights Strategy for Disabled People 2025-2030 (NHRSDP), which commits to delivering a more strategic approach to disability research and data across the public sector (including through the recently-established Disability Research and Data Advisory Group – the NDA has led on its establishment and is available to provide more information if helpful).

Question 32: Are there aspects of DARE that are working well and should be preserved in any reformed scheme?
Not all disabled students experience educational disadvantage (and we note from DARE 2025 data that most eligible applicants did not ultimately require reduced points). However, many disabled students do, with the potential for disadvantage arising both from their impairments and from barriers to equal participation throughout the education system. Further, research has shown that diverse students are disadvantaged by common assessment methods, such as timed exams. 
Ultimately, despite progress, there is still a significant gap (according to Census 2022 data) between the educational attainment of people with and without disabilities. 22.3% of people with a disability had an honours bachelor degree, compared to 28.5% without a disability. The NDA’s Wellbeing and Social Inclusion Survey (2023) indicated that disabled people experience poorer mental wellbeing and social inclusion when compared to non-disabled people. Respondents to the survey were given the opportunity to say how they felt social inclusion in Ireland can be improved. Access to education and training for disadvantaged groups was the most commonly selected option. 
As such, the NDA believes that the DARE scheme is an important element of the reasonable accommodations made available to disabled students to support equal participation in tertiary education, as required by the UNCRPD. It responds to a particular need relating to educational disadvantage for disabled students – and takes a broad view of that, considering indicators on intervention and support needs, attendance and disruption, school experience and wellbeing, and learning and exam results. As noted in the DARE and HEAR Impact Report 2025, there is a clearly identifiable cohort of disabled students who need and benefit from the scheme (in 2025, 2,393 reduced points offers were made, resulting in 1,758 acceptances). The steady growth in applications since DARE’s 2009 inception points to the success of the initiative in reaching students with additional needs – although, as reflected above, there may be more work to do to ensure that there is equitable access to the scheme.
We suggest that the focus on data-informed analysis (discussed further above) is valuable, as are the specific provisions made for intersecting needs (in particular dual DARE and HEAR applications, recognising that there can be twin and intersecting impacts on education from disability and socio-economic disadvantage). 

Question 33: Is there anything else about DARE that you would like the review team to know? This is your opportunity to share anything not covered above. All contributions are valued.
Compliance with statutory obligations
The NDA takes this opportunity to highlight statutory obligations relevant to disability for public bodies:  
Disability Act 2005
Part 3 details the obligations on public bodies to ensure that information and services are accessible to persons with disabilities. 
The NDA’s Centre for Excellence in Universal Design, with the Department of Public Expenditure, NDP Delivery and Reform, co-developed a Customer Communications Toolkit for Services to the Public – A Universal Design Approach, which provides guidance on designing accessible communications for the public, meeting the diverse needs of all customers.
EU Accessibility Act (EAA)
The EAA contains accessibility requirements for a range of products, goods and services. The harmonised European standard that supports compliance with the EAA is I.S.EN 17161:2019 Design for All. This Standard was adapted as a guidance tool for the Path 4 initiative by the HEA and is a valuable tool to guide an organisation to view accessibility across all the key domains in an organisation. It is guided by the International ISO 9001 Quality management standards. 
The standard is also relevant to organisations that design, manufacture and/or provide products and services and who want to demonstrate that they have addressed accessibility. See NDA website for EAA guidance.
[bookmark: _Hlk160713722]EU Web Accessibility Directive (WAD)
The EU WAD requires EU Member States to ensure that the websites and mobile applications of public sector bodies are fully accessible to disabled people. The Directive further requires public bodies to maintain an Accessibility Statement in a prominent location on all their websites. See NDA website for EU WAD guidance. 
The NDA is happy to provide advice and support on any of the issues raised above.
Links to other initiatives 
As we have referenced above, there may be value in having clearer alignment and integration across the education system, where feasible (e.g. links with SEC’s RACE scheme, with NEPS, NCSE’s ETS pilot, etc.). In addition, we suggest that the links between DARE and other relevant government work streams or initiatives should be clear: 
· Commitments under NHRSDP Pillar 1, relating to the planned development of a roadmap for inclusive education and of a policy for transitions in education.
· National Access Plan: A Strategic Action Plan for Equity of Access, Participation and Success in Higher Education 2022-2028, and the Programme for Access to Higher Education (PATH).
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